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INTRODUCTION

Social studies skills make it possible for the learner to

employ those intellectual processes necessary in obtainingAOT'/
handling knowledge. Most social studies pTOgrams have con- !
. L i

f

centrated upon the acquisition of knowledge whiohastﬁdents -
were to memoTize. Research has shown that most Pnowledge /.
nenorlzed is soon forgotten. Soc1a1 studles teachers are also
faced with‘theﬁ"knowledge‘explosion"; Every yeer social
studies teachers are confronted with the problems of what to
teach and what is most important. .Compounding this problem is
" the fact that some knowledgevbecomes obsolete. Many experts
now agree that we can better help our students by equ1pp1ng
them with the "tools” of 1earn1ng ~-how-to- 1earn. The ‘basic tools;
of learning are skllls | ’ |
Social studles»skllls haveobeen~c1assified in a variety ofef
. _ P

ways, but in general they 1no1ude the follow1ng'

1. work study skllls such as reading, outllnlng, map reading,

and 1nterpret1ng graphs and charts;

2, thinking skills such as_critical_thinking and problenm

solV1ng,

(4]

3._group1process skills such as those 1nv01Ved in leadlng or
Apart1c1pat1ng 1n other ways within group undertak:ngs' |

4, and social 11V1ng skills such as-acting respon51b1y, cooperv

.ating with others, and in living snd warkiﬁg in a greup
settlng. » ‘ | .
Funds for this. project prov1ded for a working perlod of

two Weeks, therefore, 1t was imp0551b1e to cover all those

o ' L : : 4




skillsfstudents should possess, This committee identified
those skills f01 whlch practical leésbhs could be written
that;teachers could use in their classrooms. Some skillé were

f : E .
too»éomplex for this committee to ccﬂsider'prcvided'the limited
time and resources. Hopefully;fin the future, additional
funding will allow us %o expand these social studies skills
lessons.

The'committee has tried to organize the social studies
skills lessons in such a manﬁer that the teacher could éasily
‘use them. The student exercises have all‘been_wriften’on a
separate page so that the teachsr'could_remové the lesson,

" thermo-fax the lesson onto a spirit master, and run off copies
for classroom use.

The committee does not telieve it necessary to teach these
skills lessons as a separate unit. Rather, they should be
.integrated info the reouiar social studies'élassrodm'whenévgrf
appropriate. The commlttee al:o thinks that these lessons”
should be used gs an 1ntroduct10n onJy By ‘using the;r
1mag1nat10n,_teachers_should be able to write a‘'variety of
'similar lessons to fit their par*icuiar'class; These soclal
~stud1es skllls need to be pvactlced constantly durlng the

3 rear, to be mastered by the student.
\ .

e

The Teaching Social Studies Skills Committee

Dr. Jerry Long--Arkansas State University
S 'Linda Pondexter--Pulaski East Junior High
'x% . Roger Eveland--Highland High School

: Sherry Wilkins--Cross (oupty High Séhﬁél
Tom. Dillard--Hall ngh School
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textbook which 1llustrate how the author uses opinion rather than facts.

EVALUANTING SOURCES

o the teacher:

Students of social science are exposed to information every day,
elther in the course of studying one of the social science disciplines
or through exposuré to newspapers, magazines, advertisements, television
or radio. . The st%dents should be able to 1udge the sources of information
presented to them ‘and to make 1ﬂtelllaent decisions as to which source

{

,..

they will belleVe. It is the responsibility of the social science . E

S
-

acher to present information that will aid the student in making
icelligent Judqmepts while evaluating sources of information. Intell-
ant }udgments can be made by students only if they are exposed tc morw
1 just a tektbooxa ‘

. Research is a vital part of the social sciences. The textbooks
«j:on ‘'which teachers and students rely are the products of research.
Term papers, reports, and other wvrojects that students are expected
to 'do must be the products of research also. The students should know |
that the. authors of-their textbnoks have had to choose between primary ‘
and secondary sources, separate fact from opinion, evaluate loaded words

~and propaganda. and make judgments about eyewitness accounts of the

same event.,

Evaluating sources, then, is a skill that students should know
and practice. The lessons presented are desljned to aid you in teachlng
these skills to your: studentsi— -

Lesson # | l— The students are given a working definition of primary
and secondary sources. Exercises. are provided to help the stuaents

- dl:terentla le between primary and secondar -y sources.

Lessbn # 2: The students become active participants in a histor- .
ical event. The lessons will show that although there are eyewitness .
accounts to the same event, these accounts will vary as will secondary
accounts. The purpose of the lesson is to make students aware of the
~hoices that must be made by historians and students of the social
saienCes as to which sources they will use.

Lesson # 3: This lesson is designed to show that everything’a
student reads is not tact but contains tlhie opinion or’point of view
of theauthor. ‘Perhaps the students can find examples in their own

Lesébn # 4:  The students are exposed to_material_that stﬁeblnnedW“emﬁu

to.influence their attitude on a subject. "Exercises are provided to --

make the students more cognizant of this influence-molding material.

CE-

R .

Aruitoxt provided by Eic:
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Evaluating sources: (con't)

Lesscn # 5: This lesson provides 'an excellent opportunity to tie
together all of the previous. lessons on evaluating sources.. The stud-
&nts are given the opportunity to read the accounts. They might then
" ba asked such questions as: Are these primary or. secondary sources of
information? What do you think are the facts in each’'account? What -
do you think is opinion in each account? Do the authors.of the accounts -
use loaded words? If so, what are the loaded words? Which account of
slavery would you choose if you were going to write al term paper? Why?
Which account (or both) of the start of the Watts riot would you choose
if you were going to write a term paper? Why?
_ Lesson # 6: Activities are provided for group and 1nd1v1duaf WOLk.
The activities are designed to measure the students' abilities to compare
and Leport on sources of 1nf01matlon. :

Further suggestlons to the teacher:

Not all confllctlng a~count are found in primary sources. Often:

such standard sources as textbooks and even encyclopedias do not always’
. agree on the same subject As an example of ‘this, hava the students,
‘“complete an exercise on the. orquns of football ;

RN

1. Ask the students to locate three sources on the origins of e
‘“”““*—_“footbail T ,

f S 2. The sources should be primarily- from encyclopedlas (espec1ally
| the Encgclopedla Americana, Colliers, World Book, and the
| ' 4 Encyclopedla of Sports)o . : , B

3. Few of these sources will agree as to the precise origin of
football. This will give you an opportunity to discuss with
them the fact that historical concluslons are often based on
confllctlng data.

Have the students-prepare a chart portraying”the origin of
football as reported in the various sources.

Tﬂis same exercise could be expanded to include a wide variety of
sports,§ For example, these’” same encyclopedias give differing origins .
for*the foklow1nc sports. bowllng, soccer, tennls, and baseball

o Thl sTexereise could “eearried™ ‘
prepare group reports on the various Sports. Ask the groups to come
"to a conclus1on as to the "most likely origin". Require that they
deeument thedr concluaiona. ’

W




Lesson # 1 -~ BEvaluxzting Sources - Primarj-and Secondary Sources

PRIMARY SOURCE: A primary source is an account of an event by a person

: : who was there. This .includes such items as letters,
diaries, official records, newspaper reports, and
autobiographies. '

SECONDARY SOURCE: A secondary source is an acCcount by a person who

R . describes the experiences of others regarding

e ‘ “historical events after the event has occurred.

The event is being retold analyzed, or interpreted

Dj sompone who was somewhat removed from the event

for person belng researched ,

Exercise:; Put a P by prlmary sources and an S by secondary sources
in the follow1ng blanks. :

" a movie about the Civil War . o . U

a play about the Civil War

a letter from a soldier to his wife about a battle

a.documentary T.V. program abqﬁt World War II

_the novel Gone With the Wind

records from the county courthouse
a marriage liceénse

a-taped interview with your grandmother talking about the Depression

an interview with the mayor

an Indian arrowhead

Exercise: .If you were writing a research report on the Battle of -

e ' - Gettysburg (Civil War), which of the following sources would
you consider to be primary and secondary sources? Put a P
by primary sources and an S by secondary sources in the
following blanks. ;

weee—ene - —Jiaryof “asoldier-wheo fought “in” the battle

) maps.and battle plans used by Robert E. Lee in the battle




Lesson # 1 - Evaluating Sources -~ Primary and Secondary Sources ({(con't)

interview with a 1lady whose grandfather fought in the battle

__a 1865 newspaper article in the Richmond Inqulrer about what happ*
ened at Gettysburg . .

a history textbook about the battle

an encyclopedia account about the battle

' Whlch of these sources do you think is the most reliable source of
1nformati0n. Why? :

which of these sources do you thlnk is the most unreliable source of
information? Why?

Exercise: There have been many articles written about Thomas Jefferson's
attitude toward his slaves. Look at the following sources
of information.  Put a P by primary sources and an S by
secondary sources in,thehfo}lowing blanks,

JefferSOn's diary

1nstructlons which Jefferson wrote to his overseer about how to
treat slaves :

Jefferson's will (clauses on what was to become'of his slaves)

advertlsements in newspapers. for runaway slaves wrltten by Jefferson

article in a hlstory textbook on Jefferson's attitude: tOWard slaves

rtlcle in an encyclopedla about 'Jefferson

e i e

diary’ of George Washlngton (recording conversations with Jefferson
‘about slaves)

a biography of Jefferson

an autobiography by Jeffersonv
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Lesson # 1 - Evaluating Sources - Primary and Secondary Sources (con't})

Which ¢f these sources do you think is the most reliable source of
information about Jefferson's attitude toward slaves? Why?

¥Which of these sources do you think is the most unreliable source of
information akout Jefferson's attitude toward slaves? Why?

If vou were golng to use four of the above sources to write a report
about Jefferson's attitude toward slavery, which would you select?
Why?

Where else would you look for 1nformat10n about Jefferson's attitude
toward slavery?



Lesson #. 2 -~ Evaluating Sources -~ Primary and Secondary Sources
To the teacher:

You might try an experiment in your class. Have five students
leave the room for a short period of time. While the five students
are out of the room "stage" an event, possibly an argument with a
student (s) . When the five .students return to the room, their task
will be to explain what happened in the room while they were out.
Allow them 10-15 mingtes to interview various students around the room.
The five students should conduct the interviews individually. 1In the
meantime, each person who was in the room during the staged event will
write primary or eyewitness accounts. The five students who were cut
of the room will write a short account of what happened by interviewing
students who saw the event.

This experiment will allow you to compare the five secondary accounts
and the primary accounts. Have the students answer the following
‘questions: »

1. Do the five secondary accounts agree with -each other? Explain.
‘2. - Do the primary accounts agree with each other? Explain.
3. How could the primary accounts be made more accurate?

4. How could the secondary accounts be made more accurate?

<

e



Lesson # 3 - Evaluating Sources ~ Fact and Opinion

FACT: A fact is something you can prove to exist or to have nappened,
an actual occurrence,

OPINION: An.opinion is a belief, view, or judgment which might be
' open to dispute. ;

When doing research it is important to remember that all of .your
sources might not treat the same subject matter in the same way. If
you were doing a study of Arkansas during the Civil War, you would
probably find different viewpoints coricerning the state's role. A
-person from the North might be critical of ArkKansas' involvement in
the conflict, while an Arkansan might be proud. Of course, this is . _
not always the case. Many authors write their opinion of what they
think ‘happened. Their oplnlon is usually based on researchlng the
facts surrounding the event.

‘Exerc1se- In the folloWlng blanks, place an F before a statement of
fact, and an Q before an opinion. .

The earth is a sphere located over 90 million miles from the sun.

The earth is so dirty and polluted that it is no longer a fitc
place to live. -

- The priee,of gas will go up next year.

Arkansas should try to attract new industry by permlttlng them
to pay little or no taxes.

New 1ndustry should pay its fair share of the tax lcad the same ,
as any other business. : e

The Arkansas Razorbacks will win the Southwest Cdnference this yeer: ;
All protestors shoeld be arrestedl | | N
Peaceful pretestors should never be arrested.

Columbus dleeovefed Amefica-ln‘l492.v

John Adams was the second president of the United States.

[~g}




The price of gas yill SO Uup next yvear.

Arkansas should try to attractot
to pay little or no taxes.

new industry by permitting them

New irxdustfy should pay its fair share of the tax lcad the same
as any other business. : .

The Arkansas Razorbacks will win the Southwest Conference this year.

PN B N protestors should be arrested.

Peaceful protestors should ne\'rer e arrested. -

Columbus dlscovered Armerica in 14AD2 -

TJohn Adams: was the second pres;_dent of the United States. . :

Lesson # 3 Library Skills (con't)

EXERCISE:

Using the, information found CiRELANOD
at the xright, answer these-
questions: - . - -

Industriow

Trojand. : 2
2,579 ifojand. PL  Dahmuhdrman. 1

orthern. Seow \orzherh Ireiona

U

wu
¥)

"Z

L. - Who is the authoxr of an

sd?_;l';nllon tn South _Africa. Chr. Cesnt
article on Ixrish Americans?

I Corry. i N ¥

L imen

2. Two faxticles axe listed L
on the MfIxish Republican Axmar (T - -
In which magazines wexe they

prlnted? o

tRON metallurqy z -

) - B . ST T b N lron Sp R’e
i : B . - . | 1RON mines and mining
. United States

3. In which issue. of Christian - . Shydes of u'\:’,z_:m‘f‘ﬂc“ ‘;,_';l;,,oﬁ;‘,‘,}’";f;ag cgnPliees . |
,‘_Centur% was Paul Ir:x_sh"s articile e - *F‘}‘:N‘QOF‘ . R N . s
PU4 ed®? (Vo 1ume ‘Numbex? ) "‘c“s"‘"‘“8§u=czo.—, mnd callecting o
- L - - -7 Ad(lress book: dealers in iron objecta. 8. _Sunde
R B L in, Howusea k2 119:32% dlr "77 3
- - . N ; 2 s fsu'n.ucn 1s8:292-a
- - . - whey Jirisaze =8 SUPOR %;nar7 ana B.
~ . . . e Ater oo =r irrigotlon
q . McPhexrson'™s article £xom - S x . L
‘Newsweek on the Ixish Republican. . ) V‘"ef‘“ﬂ' of mardens. ;‘:::‘ae <- -
Axmy “CIRA) was published in wh:x.c:h x

TR XS the (armers: South Dakota’s wnter
F.Oat
7

. G -
issue and on which pages? =R R sndnen

v
B Jgnderia poinc  of  view.

ton -
e Armmadization. See Thahe. AL

- ot . Manley _R. and Johnzon, S. G, 1 o
-5 - Of the two arxticles on ;}he' . S SIS, T8N T = peley. 11
Ixrish Republican Army, whic - e ouns. €l o ver Z

. girl in love: Ppoeri.
do you think would probably be the S5 Anonwaha Hbe M IRE" Y

character’ See Bible—Rlogranhy ,
noxre thorough and detailed? cannaleeaplu itk the Ruasian Naver:

THlueuln. 31 Hortzon 19:32~9 ALr -T7

S . Us:n_ng the Reader‘s Guide in youx 11b'rary, 1ist two arxrticles
dealing with the following toplcs Cgive the title of the article,
name of magazine, and date) : Watexrgate, Enexgy Cxisis,

Inflation, M:dele East Crlsls, Motorcy‘cles, and Axnerlcan Indlans.

Q
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Lesson # 4 - Evaluating Sogrces’m Loaded Words -

~ LOADED WORDS: 'Loaded words, often with an emotJonal appeal are a means
of influencing the readef Aif some direction. Many- people who write
newspaper articles letters to the editor, advertisements, political
speeches, magazine articles, and textbooks choose certain words to try.
to influence your attitude’toward a person, event, or situation. 1In
doing this, the author usually chooses certain words which will ‘affect.
our opinion. This does not.-mean that the author is printing false
facts or lies. It means;that the author may be trying to shape our
attitude. - é*

K

\\

ExerCise-

'Which sounds better? “The Democratic candidate was seen striding into.

.« . the room."
- "The,. Democratic candidate was seen walking into .
the room." L=
What is the "loaded" word?~ ______How-does it change-the meaning

Compare thecse two headlines (they cover the same story on the same day).

v.WHITE HOUSE PICKETED BY 12 000 IN PROTEST OoF VIET NAM POLICY (Chlcago
" Pribune, November 28, 1965)

s

PEACENIKS PARADE IN D C. & NOTHING MUCH HAPPENS (N Y. Daily NeWS' B
NOVPmber 28' 1965) ) . j.:' //’- . .

,/-- : ' : )

'Which are the "loaded" words? Could ‘they influence your opinion?
: : S

',;.4,"
',compare these two examples-

i"The candidates were Bryan Wilson, president of American Electronics,
‘and Florence Greenwood, awpert, blond, grandmother of five."

' "mhe candidates were Bryaan1lson, pre51dent of American Electronics,
and Florence. Creenwood, a; Certlfied ‘Public Accountant."

Ay .
Nelther statement is false, One of the statements can influence your‘
. opinion more than the other., Which statement is more fair to Florence
" Greenwood?' If you were in favor of Bryen Wilson to0 win the ﬂl@dti@ﬂa
which statement would you print in the newsgpaper?

L
T e ‘ -
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Lesson # 4 - Evaluating Sources'~ Loaded-Words (con't)’
Examine the follow1ng headllnes from newspapers whlch were printed
just before the Spanish-American War. Circle the loaded words.

. ALL CUBA AFLAME

Atrocities are committed every day throughout the 1sland...

HORRORS OF INDIA"S PLAGUE NOW SURPASSED IN CUBA. i
30,000 non-combatants chiefly women and children have perlshed ‘within
a few weeks. You would sicken at the sight of the thousands of women
and children starving to death in Cuba today...Filthy okeletons dying
"on bare,  foul boards...suffezlng is awful...the’ poor victlms...dle -

by the hundreds under -the eyes of soldlers. . {

2004000 PEOPLE ARE STARVING. GENERAL WEYLER TRYING TO “KILL OFF THE .

. BREED" ...and he (Weyler) travels about the 1sland notJas a general at

- the head of his troops, but as a mllltary despot, v1sit1ng well fortified-
cities that he may gloat ‘over the mlsery he has wrought. :

TRUTHS FROM CUBA THAT WILL SHOCK THE CIViILIZED WORLD f—

General Weyler's policy of killing women and ¢hildrer'; by slow- starvation

under”’ the guns of Spain's forts. A multitude of sick; fall dying upon_
garbage in the .streets here, and there they lie untll, after having
served aa...spectacles for nine hours, they are collected and hauled

‘away in oxcarts for garbage...

: , j
Rewrite each news account so it would be more object%Ve.
. . : ]

I’

3

Make up your own headllne using loaded words whichftry to influence
people. . ‘ o ] o S

~ . . . ) )

Fury
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Lesson # 5 - Evaluating Sources -~ Analyzing Conflicting Accounts

Read the two folloWing accounts of slavery hefore the_Civil war.

Which do you consider the most reliable? Why?

A N+  hern Traveler's Description of Slavery:

.

L am about to describe the wealthiest Southern plantation I visitew.

The Negroes appeared to be well taken care of Mostrof them lived
in well built’ cottages. " Each family of five or more had tWO rooms and
an attic. Others lived in small huts, but preparations were belng made

‘;to replace these small huts w1th large neat cottages. Each famlly had

e 1ts own chlckens and plgs.

Several times, I saw gangs of fleld “hands eatlng their noon meal
which they had brought»to the field. Usually, they had plenty, some-
tlmes more. than they could eat. 'Thelr meal usually consisted of bacon, -
cornbread and molasses.. Every week, each famlly recelved three pounds
nof pork, one peck of cornmeal, and, in the w1nter, one quart of molasses.“
Once a month, each famlly recelved one’ pound of tobacco and four plnts
of salt. No drink was ever served except water. All theyslaves cooked
for themselves in- the1r own ‘cabins after Work. Each family also had
a garden. They could grow vegetables and sell them/; together with
thelr geese and chickens, or.keep them for themselves. (

' Each overseer, the man who looked ‘after the slaves, decided the
'nunber of hours the slaves worked. I saw Negroes ot Work before sunrlse‘
"and after sunset. At about eight o'clock, they were allowed to stop
[ﬁfor breakfast,,6 and about noon for lunch. The overseer "also dewcided how. -
flong the.breakfast‘and lunch . breaks would be. ' The slaves,usually had‘ia

" £rom half an hour to an hour to eat. ‘ T

{
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Lesson # 5 - EvaLuatingvSourcesL? Analyzing Conflicting Accounts (con't)

{

A Former Slave Tells About His;Life Under Slavery:’

Master Thomas said he WOﬁld.putlup with me no longer. He said‘he

- would send me out to be biokeih. For this purpose, he sent me to live

with a man named Edward Covey. ‘Mr. Covey had a very h: reputation
for breaklng young slaves.; On the flrst day of Janv "33, I went
“to llve with Mr. Covey. I had been at my new home c. ' week when

: ﬂMr. Covey gave me a very bad wh1pp1ng, cuttlng my back untll the blOOd'lﬂ

ran. .

I llved with Mr. Covey Eor one year. During the first six mphths...._

o of‘that year,‘hardly a week passed ‘without his whipping me. . I“elmost

i always had "a sore ‘back." . We. were worked until- we could work no longer.
,Long before daylight, we were up, feedmng the horses, and by daybreak.““
'7we Were off toythe field " Mr. Covey gave us enough to eat, but not

enough tlme‘in/which to eat it. We were often glven less than f1ve

f*.mlnutes for atmeal. We. were often 1n the fleld from the earllest day—,

llght untll we could no longer see at nlght Sometlmes we WOrked 1n' e

‘. the f1eld untll mldnlght. We ‘were worked in all weather,‘no matter how=y"

- hot or how cold.. It could never raln, blow, hail, or.snowutoo"hard to’

keep us from; worklng in the field.

<

T was somewhat- hard to COntrol when I flrst went to Mr. Covey,

~but a few months of h1s d1s01p11ne tamed ‘me. Mr. Covey succeeded in

R breaklng me. I was broken in body,,soul, ‘and sp1r1t. The cheerful.

"spﬂrk that was about my- eyes d1ed The7dark,n1ght of.slaveryaclosed

“3: _If;you wanted to find out more about slavery in America,‘where

in upon me. . o s ’ o
. e . ¢

1. Onsthehback of - this sheet, list all. of the. ways in which these two

* accounts differ.

2. Which of the accounts_.do you believe/todbe the mostyacour§te? Why?

'

would you look? _ . - ~ 5

*From: ‘The'Americans,,Edwln Fenton, Editor (Holt, Rinehart and Winston,,
-1975), pp. 166-169. o .

C 6
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- Lesson # 5 - Evaluting sSources - Analyzing Conflictihg Accounts (con°t)

©.On August~ll; 1965, Marquette Frye was arrested for speeding as
. he drove along Avalon Boulevard in the Watts_District of Los Angeles;
Frye was driving his mother's automobile. With him in the car was his
-half—brother Ronald Frye. What followed tr 1ggered one of the most
destructive riots in modexn American hlstory. Before it was over,
'week_later,'34 people had been killed and more than 1,000 1n3ured,
More.than_ZOO buildings had been totally ¢ fire, and the
total property loss was . tlmated at $4ﬂ M . lwn._“wnat'was lt that

tOuched off so devastatlng a rlot7 ’

Read the following~versions*“o£ the start of'the.Watts_RiOtt,-

.;Which'do you,consider the most reliable? Why?

The Police Vers1on-' f%

Suddenly, Marquette Frye sLarLed screamlng obscen1t1es, pushed hls
mother aside, yelled that he refused to bz arrested and that the oflcers
““would have to kill him to take hlm tO\Jall The patrolman concluded
. arquette Frye should be- taken 1nto physlcal custody.l | v
' Patrolman Mlnlkus attempted to take physical custody of Marquette
‘Frye by taking hoid of his arm. Marquette Frye: pulled away and swung
fhls fist at Patrolman Minikus who deflected the blow Wlth hlS .arm. The
.gatherlng spectators began to mill around. \é
Patrolman Wilson went to the aid: of ‘Patrolman Mlnlkus, O was
belng h1ndered by Ronald Frye, and Jabbed Ronald Frye 1n “the stomach’
with a baton once or twice in an attempt to deter h1m.‘ When he attempted
- to subdue Marquette Frye, Marquette grabbed the baton.n Patrolman Wilson
. wrenched h1s baton from the grasp of Marquette Frye and\swung it, trylng
to hit him across the shoulders. Marquette Frye moved and: the blow h1t'
" him on the forehead, breaklng the sk;n. Patrolmen Lewis and Bennett
were occupied in- controlling the crowd. o

st

*From: What Happened on Lexington Green?, Peter S. Bennett (Addison—
- Wegley, 1970), .pp. 1-3. o . \\\

27
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viyéSSon # 5 - Evaluating Sources - Analyzing Conflicting Accounts,(con°t)

‘The Police Version (con't)-
o .

While Marquette Frye was the obJect of the arrestlng patrolmen,
Ronald Frye and Mrs. Rena Frye, although warned. by the patrolmen not
'to interfere, attempfed to pull the patrolmen away from Marquette Frye.
Mrs. Frye jumped on the back of. first one and then another patrolman
durlng the struggle and Ronald trled to strike Patrolman Lewis. The
'W'unlform shirt of Patrolman Minikus was torn from his ack. Mrs. Frye
and Ronald Frye were then placed under physlcal arrest, as was Marquette -

' Frye " (Source: Transcripts, Depos1tlonsr Consultant Reports ‘and Selected

, Documents of the Governor's Commlss1on on_ the ILos Angeles Rlots, 1965,
Pp. 9vl2.) ' S v - | S i j ,

.- : B - 'l

The Frye's‘Version;Q w : K

The Fryes are 1n agreement, that nothlng thS1cal happened untll
the lawmen accosted Mrs. . Frye.f:"The offncer grabbed her and twisted®
e L hands behind her back, " clalms anald ny sa1d, 'Offlcer, why
x,n't you leave her alone? She hasn't done anythlng. " The lawmen_
leaponded 'say the Fryes, by twisting Ronald's arms behlnd hlS back
and Jabblng hlm in the stomach with n1ghtst1cks.f‘ ,

At that time, accord1ng to Marquette, he was tw1ce pushed aga1nst
an auto and then hit- w1th a- club. "After they hlt me w1th the Sthk 1t *;
stunned me," he says,ﬁ"and I Just started swlnglng. ’ t

"I was begglng them not to hit him (Marquette) or not to shoot
him," Mrs. Frye recalls.; "They were holding" a‘shotgun right to his
,head; After they ‘had handcuffed Marquette, they kicked and beat him
ln the front seat. (Source: Louie Roblnson,'ﬁ...IfiThevaadn't
Kicked. that Man, " "Ebony: October, 1965, p. 11f7 ).

‘Wnat. did happen? When eyewitnesses to'aA event disagree, can we
ever -reconstruct that event or know what hap#ened at any given point
in time? Why is it that different human beings se2 things differently
when they happen? If.this case went to courty and you were on the
jury, how would you decide who started the atts riot? . .

.8




‘|Lesson # 6 - Evaluating Sources - Analyzing the News

valuating Newspapers, Magazines, Articles, and Television:

One way to evaluate newspapers, maga21ne artlcles, or television
programs i's to determine 1f they ‘favor -one side or another° There are
several ways a class could evaluate these sources. Select one (or more)

_ of the following activities and answer the questlons which apply.

1. n_'A. Read accounts of the same controversy in, abnewspaper or
' popular weekly newsmagazine (Time or Newsweek) . Follow:
the controversy over.the period of one week° g -

' B. Divide into groups of four or. flve. Let each group'select
- “a current topic (such as the Arab-Israeli crisis, energy
¢ : ~ crisis, environmental problems,.school desegregation, drug
' problems, etc. ) -and follow the toplc for two weeke us1ng several
~sources. : . ,

I R o 8 D1v1de into three groups and have each group watch the

of"' : - evenlng ‘national news on 'a dlfferent hetwork. Record each
. topic covered - How dld the coverage dlffer on each network?

" D. Read and cOmpare two dlfferent newspapers such as.the. Arkansas gf
*-Gazette, Commerc1al Appeal,_or Tulsa World. ' : '

:;J

‘ nE;' Read the ‘letters to the edltor from one dally newspaper for.
' one weeka R L

AV

‘ For each act1V1ty selected (or comenatlon of act1v1t1es) answer
~ the followlng questlons that apply.

Tl Did'the article‘or»news show tend to;favor‘one sidelqr the other?
2. Give speciflc exainples that show that the articles ‘or news show
: 'tanded to' favor one side of the iszue. /

Y




10.

ll-‘

"Were there any editorials on the issue that'you selected?

17
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Lesson # 6 - Evaluating Sour¢es - Analyzing the News (con't)

If so, which side did the editorial take?

List their reasons fér taking that side.

In your opinion,.wae'the topio fairly treated? Why?

i L

Dld the wrlters(or reporter) have first-hand knowledge of the issue
which they were reportlng? Give- examples.'

-4
L

Whet"Was the writer's or reporter's intentiog,ingrepoiting‘this issue?

L.

Did the writer (or reporter) glve souirces of 1nformatlon?
If so, llst them. . ,

N ! .
Were the sources of information primary or secondary sources?

i . ) X -

: . [ .
Did the writer {(or reporter) distZzguish facts from opinions?

!
f

Locate and list any loaded words used in the articles or news shows.

I ! N :‘.“‘ |
[ - AL



this skill to students is not easy,
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FINDING INFORMATION

To.the teacher: -
-One mark_of an educated person is the ability to find

information on subjects being discussed or studied. ~Teaching

' yet it is central to their
future educational development:. To assist you in teaching the .
skill of information finding, three lessons have been included:
When teaéhing about the library card catalog
he stud  ° reali s the catalog is
The same book may be

This lesson might be
ibrary

“Lesson # 1:
it is Imperative *ha*
.anged in several different ways.

ca;alpgued under four or five subjects,
more meaningful 'if the class could visit the school 1
and use”the card catalog as a group. . -

"When discussing the'Catalég card; be sure  to emphasize the
her knowing if a book has a bibliogra-

".importance.of the researc
phy. | L
Lesson # 2: It is expected that some students will have

;7 troudle with this assignment. Smdll libraries probably will .
not have three books on each of these six topics. Therefore,
this assignment will serve as a good introduction to the next

lesson--the Reader's Guide. -
“Lesson # 3: 'The Reédér‘s”Guide'tdﬁPérfddiCal'biteratUre
can be very confusing to students,  TRey particulaTly need

direction in reading the names of the magazines which aTe-
. (The names may be found in the front cf.

‘often-abbreViated.c
the Quide.)” - oL )
o LesSon # 4: The‘corréct anéwer; to these queStions are;
@) ATZ) C(3.) B (4.) B ‘ . ' .

: The homework assignmeht\in.lessbn # 4 wouldﬂperhapsfbe- ‘
most successful if all-the interviews were on the same subject,

This would provide opportunities for making comparisons and

(Good subjects might be .

noting similarities and contrasts. } v
the Assassination of Prssident Kennedy, ths Little Rock Inte-
gration Crisis, the Great Depression, or World War II.) .

N4
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.“Thisdate is the year

The Libréry Card Catalog
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‘Lesson # 1 - Finding Information - Library Skills"

A basic skill necessary to the

proper use of a 11brary is the ability to read a librarv

catalog card.:

source heine « died,

Jt- is this card which tells about tl.. booc ¢

Thoie are two types of catalog cards' the author card and

the subject card.

THE CALL NUMBER: Thls number tells
where the source 1is located 1n ‘

the library,

The author card. is-filed in the catalog.
alphabetically by the author's last name.
.1s also filed in the\catalog but alphabetlcally by subJect.‘
;_Examples of these two cards are given below: '

The subject card

THE AUTHOR: The author's
‘name is listed in full, =
~usually last name first.

B b : - : s 2701 .
THE TITiE: The title | | sl |
is .usually given 1n s Bieler, Ludwig,

full.

Ivelnnd, harbingoer of the \Iuhlle \gea lst En"hsh ediy -
Landon, New York, Oxford University Press, 1963, -

 — -
YEAR OF PUBLICATION:

in which the source
was published. Ad-
ditional dates are
usually included if
‘the source has gone
threugh more. than

one printing.

o vill, lpr Hiug. (part col, part moudted) maps, tacsims. 30 cur.
- l-lrst publlshed In German.” : X

Bibllegraphy : p. 143,

<

1. Ireland—Church history, 2, \lonnstlclsm and relizious r)rders--

Teetand, 3, Mlissionarles, Trish, 4. Ard, Lrish. 1. Title,
2 . . L Il .
BRi9LB513 1963 | 27418 - 636010

Libra ry. 0f Congress ' a3

8 5

' MISC. DATA: The;e.itéms are
very important. Usually the.

reader is informed of how
many pages the source con-
tains, if it contains maps,
footnotes, etc.-

"SUBJECT HEADINGS: For ‘additional

information on the same or a re-
lated subject, look in the catalog
under these subject headlngs.

SUBJECT CARD: Note

27L.18
Bicler, Ludwig.

Ireland, havhinger o the Middle Ages.
London, New Yok, Oxiond [_"ni\‘orsit\' Presa, 1063

\ clil, 148 p.  Hlus. (part =i, past mounted) maps, fucslnn 33 em,

“First publishied In Gerwzn®
Blbliography : p. 143,

(st English il

Iroland, he=bingor of the Middle Ag’as-———‘-——r. that subject cards

are identical with
author cards- except
for the addition of
a subject heading

line at the top of

the card.
“l, freland—Clurreh hlsl}»r)‘.  Mongsticism and relizious nrders—
fecland, 3. Misslaparies, Trish . Aee Ieish. ©oThle,
. '»\ \ s
i
BRLDSI3 1003 STHLY 63—6010 -
. -
%2

Libeary of Congress ASJY
I N

!

© o

pd
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Lesson # 1 - Finding Information - Library : Lott)

914.031

RL9d

) S Rice, David Talbot, 1903  od.

U51ng the card at the The dnwn of Luropean civilization: the Dark Apges.
'righ-t , answer the Texts by David Oates ,'md others,  New York, McGraw-
: s . Hill (1965 :
following questions. T ,
v R . mls;,o 3% mLIlus fnesima, geoenl, tables, mape, plans, plates (part

!n\‘iudcs bibllographlcal rcferenccs

1. Europe~Civilization—Hist. 2, Near Eaat—Civilizatlon—IXlat,
3. Middie Ages. 4. Art, Medleval, 1. Qaten, David. 11, Title,

CB35LEAG ' 914,031 8520062

L@nry of Congreas 60614,

EXERCISE: N

- 1. Who is the author(s)?
2. Does this book-conta}qvaﬁy~m£$s?
3.F‘Why is it-impdrtant to knowmthat_a,source confains maps?
4. Does this bodk contain iiiustrations?
5. In which Year*was.this book published? S
6. Why is it important to know the publication date?
7. What is a bibliography?

8. Under which other subJects would you look in the card
© catalog for related sources?

) w3
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'Lesson # 2 - Finding Information w'Library Skills

~ The fo}iowing are six topics to research. Using the card
catalog, list three books or sources on each topic. Place.a
check mark beside  the' source which you think would be the Dbest.

Civil War.

Afkahségiﬂistory
- Women's History
‘Organized Crime '

‘Drug” Abuse.

Black History -

't .
A

If you cannot find books in your library on any of the

‘above topics, where else would you look?
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Lesson # 3 - Finding Information -~ Libfary Skills

. The Reader's Guide to Periodical Literature! Each year many
millTons of articles are published in American magazines and
other periodicals. Making sense out of this hodge-podge of
information is a most difficult task. No single bibliography
covers all of these magazines. However, the Reader's Guide to
‘Periodical Literature indexes by subject over 150 major American

‘ ~ periodicals im a wide variety of fields and disciplines. With
. the use of the Guide you are able to locate a whole mine of
o "current information on a wide variety of subjects.

The Guide is‘arranged alphabetically. For example, if
you were interested in what was going on in modern-day Ireland,
you would find Ireland listed alphabetically. :

Sce the example below which is a small part of a page from ' . =

the May 10, 1977 issue of. the Guide. , ‘ o -

SUBJECT HEADING: The subjects NAME OF AUTHOR: Usually only

“are arranged alphabetically. . the author's last name is -
SRR . '\\written. in full. |
NAME OF MAGAZINE: Often the  ~ ®WNSEi ffiertmer C. F. H. Henry. Chr
name of the magazine is  RedaEE A ey
abbreviated N ' : ey is:  key 'books of °T6.
TEVIERES N o AT e B T ™
Theology ’

CROSS INDEX HEADINGS:.These***4—~—-&eTmmww

are related subjects where : : L

you might find more infor- VOLUME AND PAGE NUMBERS: These*

mations : ‘ ~ - numbers help “locate the partic-
p ular issuc- of the magazine.

DATE OF MAGAZINE: This information also
"helps in locating the magazine., Generally .
the months are abbreviatedf'g_  ‘

It takes a little practice to become proficient in using ..
the Ouide. On the next page are several exercises' to assist
‘in learning to'use_the'Guide_propgrly. ‘ a
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Lesson # 3 - Finding-Information

e

- Library Skills (con't)
EXERCISE: |

Using the, information found TIRELAND : 5
1 - . Ast )
at the r;ght, answer these S %wﬁﬁf¥%ﬂf““m”“““”@d
questions: . ' : L Bl Drefand :
' - ) Industries .
g:%“éﬁ;a;so%; ng:o‘r‘)nAI;elnnd M Dn.mmcrmm 1
. -1 LAND, Northeen. Ses \ortherh Irsiand
: o mx')SH:'hpla 'detentt in’ South_Africa, Ch
. N ° [e23
1. Who 1is the author Of an ) a Atk Jn g eﬁn on fn ou rica, T C-.mL
article on;,i'IriSh Amerlcans? o lR(Ideeﬁmé:lgans L. J. Corry. il N ’k’ Tlmes e
: ) Mag p 16-19+ .\!r 317 : . R
' - . ] lRlSH in'ihe ‘United States- , o
i . : - See'also.. . .
o Trish Americans . Ce .o
: - ; o : ; IRISH Regubllcan Army D)
\ o . : 1i ted VE - Bu {nmzmp‘;ggc”};}e}tla%_lgrIMilfbst:xe’lss actlvlt’}eq M. o ‘
2. Two‘articles are lis " RPN IRAYS Younk Turks. M. MacPherson. \ewsw kL
on the "Irish Republlcan Army ! moﬁ39¥F¥ KL :
_In whlgh maga11nes were they . o e |
IRON.’S
prlnte ? T : Spon epo“r_\gn ln =t°e|a future 8. Rou 1 Fortuha
. . o 106-104+ Ja "37 -
IRON mctauurqy
: Seg alvo
Iron: Sponge .
IRON mines and mining -
: L United States
7 2 d ! Salisb 1 Mine/
3. 1In which issue of Chrlstlan Ny - M#&z%ﬁﬂ?“%&ug%ﬂ%ggﬁ%;?M#?ﬂJ‘
Century was Paul Irishfs article - . mgf%gﬁzi., B T
pu 5115%ed7 (Volume Number?) , ckamItHiag octors and collecting '
. Address book; dealers in iron objects. 8. .Sunder-
" T jin, Ho\lse B 119:32+ Mr 47
R LT IARIGATIO '
Dxlp h’}l'}lxntlon c.ue hlstory il ‘Sunset 158 29223,
“ v Wa.lt i
_ ) . 'T}{C};lt}nretj-gaitle Fby DJ 101 ML+ n" and B @
_ N ‘ ) - W IR Water '%ﬁmfgﬂgnfac‘?sag“\}? 7l}ﬁsher irrigation
4. McPherson s article from o \Vci?sl lcr rdens, nlawns. ete.
R aterin (o] a
Newsweek ‘on the Irish Republican, ) ering ‘anhD“ma:«:
Army (IRA) was published in which — sgoven s ne (o St Basgo ot
T ’ N il Nation 224:435-61 Ap T -
issue and on. Wthh pages? “, (35-61 Ap 16 -
. ::.: LT o Unlted States
. Unltged gtxites»—ﬂecla.madon. Bureau of L
IRRIGATICN machinery N
.. Financlng lrrlzatlon }endera polnt of vlew
Suc Farm 75:1102 8
IR}?\./lLN?'ar\:V“)“sfyi‘:\n ‘ondrnmau.,:\t!on SEe ’l‘hane. Al
, ' L ' L IRWIN, Manley R and Jonnsen: Shife poucy Cbin
et - n ) <
.5. 0f the two articles on the,_ﬁ P once 193:1030% e 18 91" o
ITlSh Republlcan Army, Wthh mrvx\-’é?s T\S?I‘celtﬁ)‘,ng ung grlrl in love poefvi
ommonweal
do you think would probably be the ISAAC (biblical character) Zeo. BIble——-Bloxmnhy
nore thorough and detalled? E . liADQRA Dunéan sleeps with the Ruaslan Navy.

drama. Se¢e Wanshel. J.

meeei ISEMAN. Pet
~Last of e Hadouin.. il Hortzon 19:32- 9 1

: °
W -

6. U51ng the Reader s Gulde in your ;1brary, list two articles

dealing with the following topics (give the title of the artlcle

name of magazine, and date): Watergate,. ‘Energy Crisis, :
lfInflatlon Mlddle East €risis, Motorcycles, and Amerlcan Indlans.

ERIC | -

Aruitoxt provided by Eic:
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Lesson # 4 - Finding Information « Oral Interviews

‘

Oral Interviews: 'One of the best ways to learn about the
past™1s from people who-have lived through it, Every person
‘has had unique experiences which will help us better understand
the world around us.  Our parents, our grandparents, our
neirhbors down the street--all these people have lived through
various parts of American history. We should use this resource
and bring their knowledge into the educational experience.

This educational techrique is known as ‘oral history,"
and to use it successfully takes certain skills. First, you
must be able to identify people with past experiences worth
sharing. For example, just because a person is elderly does
not mean he or she is a good Subject for an oral history“inter--
view. Some people have poor memories; some are not comfortable
in talking with .others; and some are overly-eager and want to talk
about too many diverse subjects.

Having chosen someone to interview, your next problem is

. to décide which questions .to ask. It is usually best to write

" a few questions before the interview.,6 However, you should not
ask only these questipns. It is necessary to remain flexible
enough to get additional information on important subjects
which arise during the interview. Try to ask general questions
which require the person you are interviewing to give extended
answers. Avoid questions which can be answered with a simple
‘yes" or 'Ymo''. . - B '

Having collected information from an interview, you must
evaluate it. ‘Humans are not perfect and the information - .
they give is likewise imperfect. Memories: become dim with. the
passage of time. Sometimes people modify their memories to
make their own role seem mbre impprtant. For example, some
have a tendency to Tremember only the good parts of their

school days. S ’

TR Y

Some exercises are included on the following page to aid '
~  you in conducting interviews. T . ' ' :
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Lesson # 4 - Finding Information - Oral‘Interiews/%?6n‘t)

EXERCISE:

1.

For an fﬁtervieg on life in the United States during, World

War II, which would you choose: (A) your grandmother who
‘was .a ho

memaker during the war (B) your grandfather who
was. a soldier in France (C) a neighbor who was in elemen-
tary school during the war? Why? g ‘

Which of the following questions would be best to begin an
interview on World War II: (A) Do you remember World War
I1? (B) Were you in World War II?.'(C) What are some of your
memories of World War II? (D) Do you remember the bombing
of.Pearl Harbor during World War II? - Why?7:

If the person being interviewed mentions briefly that on .

‘his way to Europe during the War he saw a German submarine

'sunk, which‘of the following would be the best question
to ask next: (A) Why were you going to Europe? (B) Give
some more details on the submarine sinking you saw.  (C) .

“Where is Europe? (D) Did you fly or sail to Europe?

If the pe~ -n being interviewed states that when she was

a child ¥ ~g people were better behaved than now,'" would
you: (A) b .eve her completely? (B) realize that the

- person might have forgotten some of the misbehavior of

her childhood?  (C) refuse to believe her entirely?

HOMEWORK ASSIGNMENT: . Interview one of your parents or >
relatives and write a brief summary.

u8
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CLASSIFYING DATA
To the teacher:

The study of social science or any other discipline reveals a
multltude of terms, facts, and other lnformation. lt is important
for students to be able to organlze this material for it to have mean-~
ing and for them to understand that data can be classified in varlous
ways depending on how it will be used. ' | ‘

|

Lesson # 1l: Be sure that students understand that data must some~
times be reorganlzed to make it easier to learn or to use. =~

Lesson # 2. Some ways this list could be clas51f1ed are . accord ng |
to: sex, occupation, ages at death, whether they were "only" children,
'centurles of birth, alphabetical order, marital status, and race. . The
last question (Why d1d you choose this method?) should indicate to the,
student that the method of classification depends on how.the informatiocn,
is to be used. Have them suggest ways thelr llsts of methods could be
used.

' . il . B
Lesson # 3: Students might need further help in understanding the
physical features of a graph such as what makes a lineigraph, or how
to dlstlnqulsh a line graph. from a bar graph or a circle graph, or that-
55 'is located halfway between 50 and 60, or that a particular point on .
the llne graph 1s the intersection of vertical ‘and horizontal lines.

. Lesson # 4: ‘students need to know what type of 1nformatlon goes
~on a graph. They mlght need 'some assistance deciding on the variables .
that go on the graph "Immigration to America Through '1775". - This infor-
matlon could also be shown on a circle graph. . - .

Lesson # 5: Thls is a short lesson on 1nferences, but you can . .
apply these examples to other lessons or to different c1rcumstances.
‘ Lesson # 6: Studen+s mlght ‘want thelr circle graphs to show diff- -
erent needs from the ones given. You could have them consult with their -
"parents to see what the actual costs are, and then graph those results. ‘

After completing these lessons, students should know which type
. of graph to use for certain 1nformatlon and how to comstruct it. After
- ".students have acquired the skills of analyzing charts and graphs, teachers:
should. constantly refer to the charts .and graphs located in their soc1al '
studies texts. ' } ‘ : 9
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CLASSIFYING DATA
Further suggestions for the teacher:

l. Conduct a survey of students in a class (or classes) to determine
the name of the state in which they were born. Make a graph showing-
the results.

2. Using library resource materlal, flnd the populatlon flgures for
the ten most populous cities in the U. S. todey. Compare these with.-
the 1950 figures for each city and.then granh the dlfferences. Make
a statement concernlng population trends.

T

3. Find c¢ircle graphs in the newspapets.' What do they show?

:,4. ,Make lists of the tollow1ng 1nformatlon and dec1de how to class1fy 1t.,

-~ the number of football Vvictories for the area hlgh school .over
the last 20 years

~ the perdentage of people votlng in pres1dent1al electlons for
the last 40 years.

-~ the number of years of required séhool attendance in 15 countrles

- the comparison of miles per gallon for 10 American cars

-~ the average family size in the U.S. since 1630

-~ the number of people killed in ten different wars

Qo
D
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_Lesson # 1 - Classifying Data - Using Charts

[N

_ There are many facts used in the social studies. These must be
‘organized so.they have meaning. To classify things means to place data
in groups that belong together. ‘Look at Chart # 1 (below) of major
battles in the Civil War. The chart has three columns: Time, Place,
and Winner. Notice that the battles appear on the chart in order of
time from 1861 through 1865. This is one way to classify data.

CHART # 1: MAJOR BATTLES OF THE CIVIL WAR - .

_ TIME - o , - PLACE , ‘ WINNER

1. July.21, 1861 i Manassas, Virginia T South

2. Aapril 6-7, 1862 c Shiloh, Tennessee North °
3. May 1, 1862 : New Orleans, Louisiana o North
4. August 29-30, 1862 = , Manassas, Virginia ' . South
5. September.l16-17, 1862 . Antietam, Maryland , North
6. ,December 13, 1862 Fredericksburg, Virginia " South
7. May l1-4, 1863 C " Chancellorsville, Virginia . .~ South
- 8.  May 23-July 4, 1863 Vicksburg, Mississippi - - North
9., July 1-3, 1863 . Gettysburg, Pennsylvania ' North
'10. September 19-20, 1863 " Chicamauga, Tennessee ’ South
11. November 23-25, 1863 Chattanooga, Tennessee . -~ North

12. May 5-12, 1864 . The Wilderness, Virginia North
13. July 22-September 2, 1864 ~ Atlanta, Georgia =« North
14, December 15-16, 1864 Nashville, Tennessee .- North
15. December 22, 1864 Savannah, Georgia ., _ North
16. March 29-April 5, 1865 . Appomattox,. Virginia , North

. You can classify data in a variety of ways. Chart # 1 classifies

the major battles in the order of time. Suppose you want to answer this
question: ' Did most of these battles take place during the warm weather,
‘months? Then you could list these battles ~according to the different
. seasons of the year--fall, winter, spring, and summer-~to see how. many
‘occurred during each season. On Chart # 2 make a list of battles that
¢ class1f1es them aCCord1ng to the sedsons in which they occurred-'

I -

CHART'#R4

"FALL : WINTER . SPRING . SUMMER
September-November | December~February March-May - - June-August -

Soureel Batry K» Beyer, GarnegieQMellon University, 1973
. 51
EKC r

wll Toxt Provided by ERIC
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Lesson # 1 - Classifying péta - Using Charts zon =

3

Did ‘most of the battles take place during the warm weather"months?

Make a chart of your own that would illustrate thlS quest10n~~ In which

years did most southern v1ctor1es take place?

What is the answer?

List othér ways you .could classify the inéormétion on Chart # 1.

32
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Lesson # 2 - Classifying Data - Using Charts

FAMOUS AMERICANS

'Ulysses's. Grant - _  : Thomas Jefferson
‘vRObert-Fulton ‘ ? B "~ calvin Coolidge
John Adams ' . 'sacajawea
Meriwether Lewis ‘ ' ‘ ~Richard Nixon
Susan é; Anthony - . o o : ;' Fredepick Dougiass
Johﬁ'Glenn E V C | ‘ -Thomas Edison
orville Wright © - ,’ - | Harriet Beecher Stowe
Andrew Jaeksoh‘ blv.i g o . L Gerald, R. Ford
..Neil'ArmsFrong ' f . Jnha-F. Kennedy
iDaniel Boone o _ _Wiibur.Writh
GeefgeIWashingtoh o - Lyndon B. Johnson
: Elizabeth Cady Stanton - - ’ Harry S. Truman
Abraham Lincoln - | i | Martin Luther King, Jr.
Alexander Graham Bell - o . Dwight D. EisenheWer

From these names, list the ways they could -be classified.

e
o

Choose one of the ways you- llsted and make your own chart.n Use the
back of this sheet. : '

P

Why dld you choose this method to cla551fy the 1nformatlon?

0o
O

EIP2N
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Lesson # 3'—"Classifying Data - Using Line Graphs

Informatlon that is put on a chart can also L= used on a graph.
Graphs help to show "relationships" between differ=nt things.

_Example: Over a year's period of time, the monthly temperature
~--- averages for St. Louis were as follows:z. ™~ T T T T

Jan. 33 A May 68 ) N - Sep. 170
- 'Feb. 35 Jun. 75 . Oct. 60
Mar. 45 Jul. 80 Nov. 55
_Apr. 55 : lfAug. .75 Dec. 35

» Thlu same information can be shown on a line qraph, which is'useful;
for showing changes over a period of .time. ' B

GRAPH # 1

The temperature degrees

80 T are shown/ on the vertical
' 4 line; the months of the:
70\ year on the horizontal
D 607 ‘line. Y o -1
E c e , A
G 507 : o = -
‘R ~ - AVERAGE MONTHLY |
B 40 7 TEMPERATURES FOR
E ST. LOUIS, MO. o
s 30T7. ' SN
50 + ?
: i N
10+ ‘ o ) i
0 t t t - + . - + } + - J
J F M A M J J A 8 3 N D

MONTH S

- . ) =

Use the graph to answer the following questlons.

i.  In what months of the year do the averare monthly temperatures

'Jreach 65 or above?

2;_ What is the: range - {the difference between the lowest and the
hlghest) of the ‘average monthly temperatures?

34
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peweant

Lesson # 3 - Clasbifying Data - Using Line Graphs (con't)

GRAFH # 2 )
'BOL.'AVERAGE MONTHLY TEMPERATURES Use Graph # 1 and
- ~—~FOR" SAN-FRANCISCO, "CALIF+ e GIQPR- -2 to--answer——
i 1 _ the following

5 70 : questions:
E 60] ' ~ - E -
G L
R 50¢ o : :
E 407 \

307

207

107 ' , SO -

0 Lt [ L U PR

1. Which city has ths highest summe temperatur=s?

2. Which city has the lowest winte: =—=mperatur=zs?

3. What is the temperature ranne .=—rcximate; for San =Tancisco?

. How dos= thIs compare wizh =he temperature
. e < RSy :
range for St. Louis?

-

‘using;;heéé fidures, make a _zne grar> on the back o tzis sheet,
e ’ : . . )

e AVerage Mo:tﬁl? Temperatur=s - Washington,iD.C.
Jan. 35 Apr. 55 . ul. 78  Oct. 355
Feb. 36 . May 65 zng. 72 Nov. 46
Mar. 43 Jun. 72 “Sep. 68" Dec. 38




33

Lesson # 4 - Claséifying Data - Bar Graphs

Bar graphs help in comparing several things.

Exzmple: &= Brooks High School the 9th grade class made & survey of
all students taking part in the school athletic program. It was found

of the survey were presented in this wa/:

i,\ : A BOYS
= i SR : N GIRLS
B
- E 4CT
357 =~ =
SO NN
o 1 N , % )
F 30T — S J X
— P e - .‘\\. ~ o
NS N N
s 257 | — W NN =
T : N X Y N
U 20 _— ] . — \§ ) ‘_\"- .\\ ~_\\\\§ .
D B b N N AN N
i 15 A P ‘-.\L‘\; \\\ A\‘ ::»\ ’ k ‘
. =) <y N N =
N R NN NN A NN NN
T 10+ S N N NN 3 N
51 X N NN o LN =
X NN N N f -
0 N N =N = hfi N
7th - 8th 9th 10tz P 12th

Answar these questions using this graph.-

l.: How many 8th grade boys participated in the sports program
: Hew many 8th grade girls? - :

-2, How maﬂ& 10th gradé students take part 1n the —rogram:

“ThHat a total of 400 studénts grades 7 - 12, participatad. The results

3. What is the total number of boye Wiz participate?

e In whaich grade(s) does the same numser of LOys end girlz take
sart? : o ’ '

tn

In which grade(s) would you find th= greatest ifferences in ﬁhe

number of boys and girls participating?
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Lesson ¥ 4 - Classifying Data - Bar Graphs (con't)
Using the following information, complete this kar grapnh.

IMMIGRATION TO AMERICA THROUGH 1775

.62% came from England 6% came from Xz=rmany

20% came from Africa . 4% came from sther countriss

8% came from Scotland _
and Ireland

100 + !

80 +
70 +
60 t
Sor
40 t+
30 1+
20 T
10 1+

HE O E Y

)

answer these questions, using your graph.
. N ‘,\

1. From what country did mcst of the immigrants‘come?

2. From studying the graph, why do you suppose Engliz- is ﬁhe'offi:iab\

language of the U.S. today?

”
g
=1

GRS TR B S N



i 35

4

Lesson # 5 — Classifying Data - Making Inferences From Bar Graphs.

Look at questions # 1 and # 2 on the previous page. The answer
to question # 1 is a fact that is shown on the graph. The answer to -
# 2 is one that you “suppose" to ‘be correct because facts on the draph
support your answer. Statements based on data are called inferences.
Inferences are more than just guesses—-they must be based on given
data. : . o ’

Examples: 1. DMost early iﬁmigrants to America came from England.
* - (This is a fact shown on the graph.) -

)

2. English is the offi:iél language of the‘U.S.'today because-
early settlers were mos:zly English. '

(This~is'an inference kased on the facts shown on the
graph.) :
3. Most Africans came to America against their will.

(This is an unaccaptable inference because there are
_no facts shown cn this graph to support this statement.)

" How many statements can you make based on the information given on
the graph IMMIGRATION TO AMERICA THROUGH 17757

Piace;a check mark beside the statements that are inferences.

-~



Lesson # 6 -~ Classifying Data -~ .Circle Graphs

CIRCLE GRAPHS help to show proportions. Proportibns show the
‘relation of one part to another.

Example: If you spent $100 a month on food, clothing, school supplles,
*  and recreation, a graph showing how you divided the costs.
might look like this

Récreation<‘;~\y<::f.

School Suppliesﬁk

Food

l. Which costs the most? ' - . Does it take

50%, 25%, or 15% of the total spent?

2. Which costs . the least?_

3. What percent was spent on recreation and school supplies?

How much do you think it reqlly costs a month to supply your needs?
Construct a circle graph show1ng the proportlons you thlnk it takes.

-
1

Q>




MAP SKILLS
'-AT‘o the teacher: N S )

MAP DIRECTIONS: One of the basic map skllls is that of map dir-
ections. ‘This includes following instructions and determining directions
(nhorth, south, east, west). A simple way to determine whether or not
students know how to read direétions is to present them with a connect-.
a-dot direction map. Give the students a copy of the map ({(lines of dots

- «with directions indicated) which has a. starting point indicated by ‘a .
star or large dot, etc. Tell the students to follow directioms”carefully
and a picture will emerge. If they do not follow dlrectlons it will not
materialize. As a teacher you will have to assist students with problems
such as 1nd1cat1ng directions on the map and helping find mistakes if - . -
they are made. Three lessons’ are prov1ded for you to use with your students.
The map in Lesson # 1 w1ll form'a rocket; Lesson # 2 a commode or toilet:
and Lesson # 3 a pistol.’ The directions in Lesson # 3 are inverted (north
is at the bottom of the map) to challenge,the students. :

‘After ycur students have become aCCompilshed at following the
“directions of a connect-a-dot direction map, . have the students construct
a map of their own. There are-a.few items to remember in order to have
success 'in developing one of the maps, for. your dlrectlon as well as
the students. They are:r »

1. Place dots on a sheet of paper, usually a 15 by 15
-  dot map will work.
2. Draw the figure that you want to plot on the map.
Be sure that it lends itself to straight lines.
"A circle may not look like a circle if every line
‘between. two points is straight instead of curved,
3. Plot a startlng point. Usually a star.or an
asterisk is placed at some point on the figure.
4.~ Beginning with the starting point and going in one - .
direction, develop directions that will complete the .
figure. (Example-—Z spaces east, then 5 spaces . - -
southeast, etc.)
5.  When completed, work the map out on a separate sheet-
to make sure that the direction will yield the. des1red
figure. If not correct, check your directions.

Example of a connegt:a—dot_dxrectlon map:

L ‘4.’- NE . .
N R DLrectlons.
1. Begin: at star
2. Move 4 spaces northeast
3.- Move 4 spaces southeast
‘g 4. Move 4 spaces southwest

5. Move 4 spaces northwest

I . - a3
: . FRI
f Y . j

P




MAP SKILLS . B - - 38 AR

l‘To the teacher: (con't)

USING LEGENDS- When students have learned to follow dlrectlons,
the next step is to learn/to use map legends. Included t- help you
teach students the skllJ of - readlng legends are the followlng lessons-

S 3 /

‘Lesson # 4: TAJs lesson uses a map of the fictitious town of. Rockton.
It depicts various points of interest by the use of plctures and symbols.
‘Questions are included to.develop the students' skill in interpreting
~the legend. It is suggested that students develop their own map to put
the skill 1nto practlcal use. ‘ :

2

Lesson # 5: A map of the population of certain Arkansas c1t1es
and towns is used-‘in th.s lesson. Have students use the map and legend
to ‘answer.the questions. More questlons could be added

MAKING INFERENCES: Once students have acqulred the skills of

- using a legend and follow1ng directions, they should be ‘ready to use

those skills in making inferences from maps. To make an inference
means to draw a conclus1on from the avallable 1nformatlon.

. Lesson # 6: Students should study the map and try to make con-
clus1ons about the tyoes o£ JObS, bulldlng or schools in the town
of Manhole..K - : : : '

‘Lesson # 7: This lesson delves deeper»lnto the skill ofmaking
inferences. Students will explore city characteristics using a map
that has little information except symbols for mountains, railroads,

- and rivers. Questions about why . cities are built in certain locations:
would help the students develop their conclusions.. -

Lesson # 8% Some students give little thought to the factors '’
involved in choosing a business or home site. This lesson is designed ,
'to help students make ‘decisions about business and residential locations. )’
You might have students choose a business in thelr own community and
then make inferences about its locatlon.

Further suggestlons.‘

el
s

v

There are many practlcal exercises that might be done using Arkansas
‘highway maps. 'Students could practice map skllls by doing some .of
the following act1v1t1es. .

A. ‘' Have the students calculate the dlstance between cities or
famous historical sites in Arkansas. :
B. Have students draw 1nferences on why towns are located where

" they are.
C. Have studentc hypothesize where they would locate factories
(name specific types of factorles) Make them Justlfy‘the
S location. '
e D. Have students practice using the legend.

41
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Leséonx# 1l - FolloWing Directions .- Cdnnect—A;Dot Direction Map
Study théVCOmpass directions on the puzéle below. -They»are‘the
_.same as those you will find on most maps. It is important to :
understand compass directions on ‘a mdp in order to read it .correctly.
On most maps that you use, North is at the top of the page; South
is at the bottom; West is on the left; and East is on the right.
Follow the directions below, you will finish with a picture of
‘a means of .travel. S " ' '
 NORTHWEST .~ . . NORTH o S NORTHEAST
3 e : » [ - . -’ - e L) [ [ . . . . [ - ‘o . . - .- e . .
° » - ° . ° . . e e - . ‘\}’,‘Z\ .. - . e ‘. e . T e .- ° °
@ e Cw . - e e « e . - - . . .’Q:‘ - . . - - - . .
WEST ..'- .o‘ - . - . . - . - - . .. | .. e ° . . - . re - e ‘ EAST
- - - - L] L] - L] L Ll L - L 'k L L] "-rl'. L] L] L] - - - .
- L] L] . L] L] - - - - ] L] L] ki L] L] o L] L] .r: - L] -
SOUT : ST - ‘e . . . . . . ) . . " . . . . . . SC-)UTHEAST
' SOUTH , _—
. : ' : ' 3 “east
1. Begin at the star. . 11. Move 3 spaces ea
2. Move 2 spaces southwest 12. Move 1 space*qorEhwest
3. Move 3 spaces south . 13. Move 2 spaces-‘ea.:tlh .
* 4. Move 1 space southwest 14. Move. 2 spaces southeas
5. Move 3 spaces south . 15. Move 5 spaces noiih st
6. Move 1 space southwest . 16. Move 1l space noxr txe . \
7. Move 5 spaces south ' 17. Move 3 spaces .‘Ehwest
8. Move 2 spaces northeast 18. Move é'spagzsnibtth
G - 19. Move spa - X
9. Move 2 spaces east 2 spaces northwest

10. Move 1 space southwest _20._ Move
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Lesson # 2 - Following Directions - Connect-a-Dot Direction Map -

" Study the compass directions on the. puzzle below. They are the
same as those you will find on most maps. It is important to
understand compass directions on a map in order to read it correctly.
On most maps that you use, North is at the top of the page; South '

'1s at .the bottom; West is on the left; and East is on the right.

' . Follow the directions .below and you will finish with a picture of .

" a household fixture. - ' ’ -

P

~ NORTHWEST . A NORTH - -~ NORTHEAST

@ - . - . - . . e . © . - - - . e .
- . e - . - . - o . "(-‘ . L. . . - o - S .

- - - - .- .. - L) . - . . . . 3 - . .

WEST . .’ y . - » ‘n - ® © . - . . - . m.' - .. @ EAST

- - . - » o, e - - “ - ‘e - . - . - »

SOUTHWEST ° SOUTH SOUTHEAST
l. Begin at the star - 10. Move 2 spaces north .
2. Move 4 spaces west 11. Move 7 spaces west
3, Move 9 spaces south . 12. Move 1 space north
4. Move 2 spaces east - 13. Move 6 spaces east
5. Move 3 spaces southeast 14. Move 1l space southeast
6. Move 3 spaces south . 15. Move 7 spaces west
7. Move 5 spaces east ' 16. Move 1 space northwest .
8. Move 2 spaces north 17. Move 8 spaces north
9. Move 2 spaces northeast :
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Leésoh # 3 — Following Directions - Conneét—A~Dot Direction Map

Study the compass directions on the puzzle below. They are the

same as those you will find on most maps. It is important -toé

understand compass directions on a map in order to read it correctly.
- On most maps that you use, North is at the top of the page; South

is at the.bottom; West is on the left; and East is on the right.

Follow the dlrectlons below and 'you will finish with a picture of.

a weapon. .

" Southeast g South . R . Southwest

. . °’ - - . . - ° . . - - . . ‘e . .

East T | T ‘ ) T West -

B . - ° - . - . - . ° . . . - . o .

. s e - - . . - . . . Y e . - - - N .

Northeast ”; o North - : : ' Northwest

. 1: Begin at the star " 14. Move 2 spaces north
2. Move 1 space north - 15. Move 1 space east
3. Move 12 spaces east 16. Move~ 'l space south
4. Move 1 space southeast ~17. Move 1 space northeast
5. Move 1 space northeast 18. Move 1 space southeast
6. Move 1 space south 19. Move 'l .space . southwest .,
7. Move 1 space southwest " .J. Move 2 spaces west
8. Move 2 spaces southeast 21. Move 2 spaces north )
© "+ 9. Move 4 spaces ‘south _ 22. Move 1 space west
- 10. Move 3 spaces west I 23. Move -1 space northwest
- 11. Move 4 spaces north 24. Move 5 spaces west
12. Move 1 space southwest 25. Move 1 space north
. 13. Move 2 spaces west "+ 26. Move 2 spaces west

,;.x
W
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 Lesson # 4 -~ Map Skills - Using Legends

'

‘sting Legends: Réading directions is very important, but not all

maps have written directions.
important features on a map.
or the legend. Study the map and its legend below.

\\ ‘ pe
g@'ﬁﬁoﬂimfﬂ

 ROCKTON
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= . 3 1 % 3 o] R P .
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Lesson # 4 - Map Sk’1lls - Using Legénds (con't)

\

‘Use the legend to the map on the previous page and answer the following
questions: o ' ' -

1. 1Is there an airport in Rockton? On what streets?

A

~ 2. How many businesses are there: in Rockton?

3. How mény bridges are there?

4. How many lakes are there? = " Where are they located?

5. Where is the forest located?

~

. 6. Are:there places to fish in Rockton? If so,  on what streets?

7. How many houses are there in Rockton?z.

Now that you have seen what things a legend can.show, draw a map of
your city, town, or community using a legend to show points of specidl
interest. : ' ~ )

¢
£l

e



Lesscn # 5 ~ Map Skills - Using Legends "Q44

Sometimes maps show more than houses, lakes or’ roads, .they also
picture such things as population. Below is a map of Arkansas
showing 20 citiés, or towns and their populatlons. Ead1nmﬂmr
represents 4 city or town.

o

MWM”W”M@W*WWWW;&W ot l(,‘?._;',.'.mw- }
. 1 : ARKANSAS, N
| E—-—-«] o , ) 20
: . ‘ . . . ' '
l ‘ . . H
; 17 18
8 “%0- o
i 2
53
i \:’5" 5
DA 16 15
+ 0
] ‘.ﬁ‘t
; , P!
3 4

.;,_
3
[
[y

‘ ~ LEGEND... Cities
L . .and Towns
11 + . - 0-5,000
-+ RN
. 5~ 5,000-25,000
. _ |
4 9 - 25,000-50,000
7 + o= =7 -

o

- 50, 000 and over

Using the above ‘map and legend, answer ‘the following questlonS'

Which cities have ‘a. population of over 50,0007
. Which cities have a population of 0-5 000? ‘
- Which cities have a population of 25 000 to 50,0007
“ Which cities have a population of 5 000 to 25 000?
Does the legend show more cities in the Tdnge of 0-25,000 or more in
‘the range.of 25,000 and over?

LU

47
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Lesson.# 6 ~ Map Skills - Making‘Ihferences

IS

MAKING %*'"ﬁw_r ”“"‘\%CES

rﬁ\$$¥ﬁﬁ$\kk;; \5533.
MMv
: a . .

14

b

: 7
4&'& Alton 15 miles Fort JOne;/ 55 miles B

’USlng the data given on _hls map, what conclusions can you make about
‘the following: What type of jobs could you find in this town? What
types of jobs wouldn't you find in this town° What types of stores
would you ehpect td find?2. . ' '

3

From the .data ‘given on the map above, write a description of wHaE you
think sach of the following would be like in the town of Manhole.

1. . The type of buildings you would £ind.

2. _The type of buifﬁings you would not find.

73;  How do you thlnk the 'school you WOuld attend in Manhole would .
~differ from the one you attend now?

- / | |
L (From:  ."Making Inferences From Maps" Visual Materials Inc., Redwood . ) g
‘ ' City, California, 1971) : : .

 £8&€ ¥ o - ) .‘48 s e . | ;ﬁ
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g Inferences

MAKING INFERENCES ABOUT CITY @Hmﬂmm STICS |

v

-~
e ’

. €% j

=9

» w/
Qﬁg// .

Nyitizy

1. ‘List ﬁhe ways in whicb‘you thipﬁlcity,E woula différ_f;om.?i£y D.
2.. Whé£ could be r»ﬁ.péssiblé reasoﬁs forrrunning a rail line tg City E?ﬁfﬁ
3. In wbat ways wéuléﬁ?iﬁy A apd\Ci;y\H be'similiar?
4. Iﬁiyhat ways would CityuA énd‘City H be différeﬁt?

5. Which of the c1t1es do you think would have ‘the largest populatlon?
. List three reasons to support your choice.

|
i ‘ AN
i - : \\

<N\
. . \ R ) R
(From: "Making Inferences From Maps“- Visual Materials Inc., Redwood

~City, Callfornla, 1971)




Lesson #e8 ~-Map Skills - Making Inferences

 MAKING am-m NCES ABOUT BUSINESS LOCATIONS
Villow- Creek S  |laCity Park City Park

A

NS
N

5

e '//_E}/usir)es/s/ a0
i | D /*g/ _2/// > | Sumo;"latown
AP LI T ign || City 1871 -

’R.esi.denti_all Area School Park |/

£ L\L‘ibrar\/ﬂ ;87//(/% v b
0 gL IR
Al Ak | ..

Expressway ’@ '~ Downtown Business Area B}

You are going to bulld and run a gas ‘station. Using the above map -
arnswer the following questlons numbers 1 - 9 are commercial lots.

"1l. Which of the commerc1al lots would you select for your gas station?
Why?

2. Would lot 6 or lot 2 be a better site for the gas station? Why?

3. If you were building a hamburger stand, which commercial lot would
you select? Why? : ' : : .
. W

You, are going to buy a lot and have a house built. The letters A through
H designate ‘residential lots. - Answer the following questlons u51ng the
above map.

1. On which lot would you build your ‘house? Why?

2. Which lot, A or H, would make the better site for a house? Why?

3. Which. lot, F or G, would make the better site for your house? Why?

From: . "Making Inferences From Maps", Visual Materials Inc., Redwood .
EKC Cit+w. Califarnia. 1971 77 —~ ‘ '




TIME CONCEPT &

To the teacher: . _ - o

Perhaps the most difficult skill for young students to.
acquire is a concept of time. Students grow up thinking about |
time--indeed from the time they start to school (if not -earlier)

. their whole life is governed by the clock. However, the time
they think of is immediate--the hour-to-hour passage of the day,
Young people tend to reckon time by milestones in their own
lives. Anything that happened before their birth is difficult

- to identify with. Since their lives have been brief, it is
-difficult for the young students to develop a sense of contin-
uity, time depth, and duration. And, given this situatiom,
it 1s almost impossible for the students to project time into
‘the future. They have not developed a concept of time.

a

_ Lesson # 1: Teaching students the vocabulary of time can
be accomplished in several ways. However, it is recommended
that the words and definitions be discussed thorsughly with ’
the students. Perhaps it might be a good ideas to list them
on the chalkboard.

AR}
Lesson # 2: ‘The purpose of the time line is to help the
student comprehend time over a great number of years. However,
- time lines can also be over a relatively brie” period of time.
One good assignment would be for students to prepare a time
line of their own lives, Besides listing the major points of
their lives (entering school, first part-time job, first date,
etc.), students should dlso include the important national
.events which have occurred during the same time.. ’

Lesson # 3: This assignment.could be expanded or modified
' to fit the particular class. For example, a hypothetical family
- chart could be devised (using the 33-year generational period)
going all the way back to the founding of the nation. Alsp,
_ the questions could be written to emphasize certain subjects
(such .as politics, important leaders, geography, clothing styles,
etc.). - ' " v ' :
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"Lesson # 1 - Time Concept -~ Vocabulary

EXERCISE:

" The first step toward mastering the concept of time is to
learn the time vocabulary. Listed below are several of the
important time vocabulary words and their meanings of which

. students should be made aware. )

' DECADE......
" SCORE.......

....10 year period of time
CENTURY......

..20 year period of time
..100 year period of time
..1000 year period of time
..a period of time which is considered
“important in the hlstory of a person,
‘a thing, or "::anity (examples: Water--
: gate Era, Roosevelt Era, Chrlstlan Era)
CIRCA (or c.)...an approx1mate date _
' ..time before Christ's birth
AD. ....J....... time after Christ's birth

MILLENNIUM. .
ERACI;C.!III'

BI‘III‘I‘IIII

U51ng what you have learned from ‘this listing, answer the
following questions: . :

1

1. How many decades are included in a centurf%
2. How many centuries old is the United States?
3, Approximately how many ‘decades remain until the year 2:000?

4, Approximately how many mlllennla have passed 51nce the
year 1 AD? - :

5. True or False: You were born in the second millennia AD?
N N {

6. Calculate your age in decades. (Round off to the nearest
-decade.) .

¢

. 7. How many years are included in Pr651dent Lincoln's famous
‘phrase "four score and seven years ago..‘“?

>
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Lesson # 2 - Time Concept - A Sense of Chf@nologf

- CHRONOLOGY deals with meaSuring;time by regular divisions.-
and giving dates to events which have occurred. '

A good way to view 'this is to use a time line. With the
use of a time line vast amounts of time can be shown in a
. graphic form. For example, the reldtively brief history of
~the United States can be seen in this time. line which covers
the six thousand years of written history. =~

t

o . . N . . / . ca . L ) X
4000 - 3000 2000 1000 0 1000 1977
‘BC -~ BC BC " BC. . _ ~ "AD °  AD
EXERCISE:

On the time line beléw:chartAthe lifespans (the length
of life) of the United States and Iran (also known as Persia): .

{ : L e L i

4000 - 3000 2000 1000 0 1000 1977

BC BC BC BC - AD AD

||| United States
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Lesson # 3 - Time Comncept - A Sense of Chrénology ‘

Another effective way to learn about chronology is to’/study
your own family history. Every person has a family history '
going all the way back to the.%eginning of man. By studying

© your family history,-you will get a better concept.of the -
passage of history. The following exercise will help you see
‘the connection between the chronology of your family ‘and the
United States. ’ . I PR ’ L o

EXERCISE: = - : SR E
“ . ‘ v" ‘ - * L
. Comparison of Generations ,
| | YEAR: ) L L
S L o -~ Your Yyear Father's Grandfather's . -
: N : ’ ~of birth™ = birth year - birth year

Who was president of U.S.7?

.Who was vice president?

Nam¢ a present-day nation B . » e
which did not exist then.

Name a war which occurred =

in this year (or close to
S it). '

Had the airplane been .
invented? ’ -

Had Alaska*bécome a state?

Name a music composer who
.1lived then. ‘ -

Name dn author who lived
then. . ‘

 What was the approximate
population of the U.S.?

. - R _ : | | “

If you are unable to determine your father's and grand-
father's date of birth, estimate that there wzre 33 years
between each.. A generation is 33 years-in length.

J'bi,.




